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Abstract. This study qualitatively examines how teachers in Kazakhstan
approach value education, focusing on how they implicitly position the source
of values, the student’s role in the process, and the pedagogical purposes such
education serves in everyday classroom practice. In this research, value education
is considered not as the application of specific activities and techniques, but as a
form of pedagogical positioning that guides the teacher's classroom decisions. The
research was conducted within the framework of a phenomenological design; data
were collected through semi-structured interviews with 17 primary school teachers
selected using maximum diversity sampling. Data were analyzed qualitatively. The
findings show that teachers mostly position values as absolute and indisputable
truths and largely treat value education as a tool supporting classroom management.
The student is predominantly positioned as a passive recipient or an implementer
expected to exhibit correct behavior in the value education process; approaches
that treat the student as a questioning, justifying, and meaning-constructing subject
are limited. Teachers define their roles in values education sometimes as authority
figures, sometimes as role models, and sometimes as guides; these roles can vary
depending on the context. The findings also show that value education in teacher
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practice cannot be reduced to a fixed set of methods; instead, it emerges as a
dynamic process that is continually reshaped by contextual sensitivity, pedagogical
judgement, and teachers’ situational decisions. These findings may contribute to
teacher education and professional development processes by highlighting the
need for pedagogical approaches that position students as active meaning-makers
and support teachers’ context-sensitive decision-making in values education.
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Annoranus. by 3eprrey Kazakcranmarsl OacTaysIll CHIHBIIT MYFaTIMJICPiHIH
KYHJBUIBIKTapFa HEri3enreH OuTiM Oepyre KaThICThl YCTaHBIMIAPBIH CalalibIK
TYPFbLIA TaJaiabl. 3epTTeyae MyFaliMaepIiH KYHABUIBIKTapAbIH KaiiHap Ke3iH,
OKYIIIBIHBIH O11iM Oepy YepiCiHeT 1 poTiH KoHE KYH/ISITIKTi CBIHBII TOXiprOeciH e
KYHJIBUTBIKTapFa HeTi3eNTeH O011iM Oepy/IiH KaH/al rmejarorukaiblK MaKkcaTTapra
KBI3MET eTETIHIH KaJlail acTBIPTBIH TYpJIe aiiKbIHIANTHIHBIHA Ha3ap ayaapbuIajibl.
Kynneineikrapra HerizmenreH Oumim Oepy Oyn 3eprreyme Oenrimi Oip  ic-
OpeKeTTep MEH JJIiC-TACUIAePi KOJIaHy PETIH/IE eMeC, MYFaTiMHIH CHIHBITITAFbI
MeJaroruKaiblK IMICMiMACpiH OarbITTaWTHIH TEJaroruKaiblK YCTaHBIM PETiHze
KapacThIpblIagpl. 3epTrrTey (CHOMEHOJOTHSUIBIK JIW3ailH asChblHAA >KYpri3inmi;
JepeKTep OapbIHIIA SPTYPIIi ipiKTEY TOCI apKbUIBI TAH AT albIHFaH 17 GacTaybiin
CBIHBIII MYFallIMIMEH IKYPTi3UIreH JKapThUlail KYpBUIBIMIAHFaH cyxOarrap
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apKBLIBI JKUHAIEL. JlepexTep camamblk TYPFbIIa TalgaHIbl. 3epTTey HOTHKeIepi
MyFaiMACPAiH KYHABUIBIKTApAbl KoOiHEe aOCONIIOTTI KOHE AayChl3 aKUKaTTap
PETIiHJIe KapacThIPAThIHBIH 9P KYH/IBIIBIKTApFa HET13/1eITeH O1J1iM Oepy/li HeTi31HeH
CBIHBINTHI OaCKapy/Ibl KOJJIAUTHIH KYpas PETiHC KOJIAaHAThIHBIH KopceTei. biaim
Oepy yaepiciHae OKyIIbsl KeOiHece TTacCUBTI KaObUIIAYIITEI HEMeCe TYPBIC MiHE3-
KYJIBIKTBl OPBIHIAYIIBl PETiHAE aWKBIHIANAIbl, all OKYIIBIHBI CYPaK KOSTBIH,
HETI37CUTIH XKOHE MarblHAa KaJBIITACTHIPATHIH CYOBEKT PETIHJE KapacThIPaThIH
Tocinaep mekreyni. Myranimaep KYHABUIBIKTapFa Heri3nenre 0iniM Oepyneri o3
penzepiH Keiie Ok ueci, Keiie yiri TyTap TyjiFa, Keiae OarblITTaybl peTiHae
CUTIATTaNBI, OYJI pesiep KOHTEKCTKE OalIaHBICTHI ©3repim oThIipanbl. COHBIMEH
Karap,3epTTey HOTIKEIIepi MyFalliM TOKiprOe CiHIeT] KYHIBUTBIKTapFa HeTi3IeTeH
OitiM Oepyii TYpaKThI 9fiCTep KUBIHTHIFbIHA KENTipyre O0IMaHTHIHBIH, KEPiCiHIIIe
OHBIH KOHTEKCTIK CE3IMTaJJIbIK, MEJaroTUKAIbIK MMalbIM XKOHE MyFalliMICpIiH
JKaFJIAaMIBIK IIelIiMAepl apKbUIbl YHEMi KalTa KaJbIITacaThblH JUHAMHKAJIBIK
YZepic eKeHiH KepceTeli. 3epTTey HOTHKEIePl KYHIbIUIbIKTapFa HeTi31e/IreH 0iim
Ocpy yaepiciHae OKyIIBIHBI MaFbIHA KB TACTRIPYIIIBI OCICEHI CYOBEKT pETiH/IE
KapacTBIpaThlH JKOHE MYFaTIMICPIiH KOHTEKCTKE Ce3IiMTall IIeIaroTrHKaIbIK
HIeTiM/IEPiH KOJJANUTBIH TOCUTACPAl JaMBITY TYPFBICBIHAH MYFaTIMJIEPIi aspIiay
MeH KociOu 1aMBITy yIepicTepiHe yiec Koca alaibl.

Tyiiin ce3mep: KYHIBUIBIKTapFa HerizfenreH OuriM Oepy, OacTayblll CHIHBII
MyFaJliM7iepi, TeJaroruKajblK TOCUIAEP, JKACBIPBIH OKYy Oar;apiamMachl,
KOHTEKCTYaJJBIIBIK, CaMaIbIK 3epTTey
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AHHOTaIII/Iﬂ. B CTAaTbCIIPCACTABJICHBIPC3YJIbTATBIKAYCCTBCHHOTO UCCIICIOBAHN A
neaarortd€CKux ImoaxoJ0B qu/ITeneﬁ HadalbHBIX KiaccoB Kazaxcrana k
peanmun3zanuu HICHHOCTHO-OPUCHTUPOBAHHOTO O6p8,30BaHI/IH. OCHOBHOE BHUMaHHE

303 () O &




SCIENTIFIC JOURNAL OF PEDAGOGY AND ECONOMICS 3.2026

VIENEHO TMPEACTABICHUSM IEAaroroB 00 MCTOYHMKAX IIEHHOCTEH, posn
ydJamierocss B 00pa3oBaTeNIbHOM MPOIECCe M MEJaroruuecKux LEeNsX, KOTOPhIM
CITy’KUT LICHHOCTHO-OPUEHTHPOBAaHHOE 00pa3oBaHUe B MMOBCEJHEBHOM IIKOJIBHOM
npakTuke. LleHHOCTHO-OpUEHTUPOBAaHHOE OO0pa30BaHHUE PACCMATPHUBACTCS HE
KaK COBOKYITHOCTb OTACIBHBIX METOIOB U MEPONPHITHH, a KaK IeJaroruueckas
MO3UIIMSA, ONPEACTIIONIAs CoIEPKaHUEe U XapaKTep NpodecCHOHAIBHBIX PeIICHUN
yuutess. MccnenoBanue BBIIIOTHEHO B paMKax ()eHOMEHOIOTHUECKOTO MOAX0a.
OMnupuvecKre JaHHbIe ObUTH MOITYYEHBI IOCPEACTBOM IOy CTPYKTYPHUPOBAHHBIX
WHTEPBBIO C 17 yYuTeNsIMM HadaJIbHBIX KJIACCOB, OTOOPAHHBIMH IO MPHHLUILY
MaKCHUMaJbHOTO Pa3HOOOpa3us, M NPOAHAIM3UPOBAHBI C HCIIOJIB30BaHUEM
KaueCTBEHHBIX METOJOB. Pe3ynbrars! Mccae10BaHus TOKa3aln, YTO OOJBIINHCTBO
MEIaroroB PaccMaTpUBalOT ILEHHOCTH KaK YCTOMYMBBIE M HE MOAJICKAIINE
OOCYXIICHHIO HOPMBI, a IIEHHOCTHO-OPMEHTHPOBAaHHOE OOpa30BaHUE YacTO
BOCIPMHUMAETCSI MU KaK CPEJCTBO MOAJCPKAHUS AMCLUUIUIMHBI U YIPaBICHUS
kiaccoM. [Ipu 3ToM yuaruecst peuMyIIecTBEHHO BBICTYIAIOT B POJIM TACCUBHBIX
nojyvaresiell HEHHOCTHBIX YCTaHOBOK, TOTJA KakK IOJXOABI, MPEAIoJaraoime
AaKTHBHOE YYaCTHE LIKOJBHUKOB B INPOLECCE OCMBICICHUS! U KOHCTPYMPOBAHUS
LEHHOCTEH, BCTPEUAIOTCSI 3HAUYUTENBHO peXe. YCTAaHOBICHO, YTO YUHTENs
MO-Pa3HOMY OMNpPENENAIOT COOCTBEHHYIO pOJb B MpoOIecce LEHHOCTHOTO
BOCIIMTAHUS, BBICTyNas B KaueCTBE aBTOPUTETHOTO HACTaBHMKA, oOpasna s
noApaxkanust uinu Qacunuraropa. llomydeHHBIE pe3ynbTaTbl CBUACTEIbCTBYIOT
0 TOM, YTO LEHHOCTHO-OPMEHTHPOBAaHHOE OOpa30BaHHE MPEICTABISET COOOM
JUHAMUYECKH rporecc, OpMUpPyEMbIH eAarorndyecKuM OIbITOM, KOHTEKCTOM 1
CUTYaTUBHBIMH PELICHUSAMH yuuTens. [IpakTuueckas 3HAYMMOCTD MCCICJOBAHUS
3aKJIIOYAETCSl B BO3MOKHOCTH HCIIOJIB30BaHMS IOJYYCHHBIX DPE3yJbTaToOB NpHU
COBEPIICHCTBOBAHMM MNPOTPaMM IIOATOTOBKM M TOBBIMICHUS KBalH(pUKALUU
Me/1aroroB, OPMEHTUPOBAHHBIX HA Pa3BUTHE CyOBEKTHOW MO3ZMIUM y4alluXcsl U
(hopMHpOBaHUE KOHTEKCTHO-UYBCTBUTEJIBHBIX MEAArOrMueCKuX MPAaKTUK.

KiroueBble cJjioBa: LEHHOCTHO-OPUEHTHPOBAHHOE OOpa3oBaHHE, YUHUTEIs
HayaJIbHBIX KJIACCOB, MENAaroruuecKue MOIXO/bl, CKpbITas yuyeOHasi mporpamma,
KOHTEKCTYallbHOCTh, KAYECTBEHHOE HUCCIICI0BAHNE

Introduction. Theoretical approaches to values and moral education have
historically evolved from normative transmission models to developmental and
reflective models that center on the individual's moral reasoning (Veugelers and
Vedder, 2003). The understanding of values education shaped by this evolution
is considered a fundamental tool of education and an integral part of social
development. Education is a holistic tool that develops society and the nation
by transmitting knowledge and skills. This area, long considered a normative
dimension of education, has generally been reduced to content lists regarding
which values should be instilled; the teacher's pedagogical decisions and implicit
stance in this process have been relegated to secondary importance. However,

(0 O & 304




ISSN 1991-3494 3.2026

values are enduring beliefs about the social acceptability of an individual's
reactions and thoughts in a given situation. Studies, particularly those conducted
through curriculum documents, have addressed values within the framework of
predetermined goals; however, they have offered only a limited understanding
of how teachers implement social and moral values programs in the classroom
(Johansson et al., 2011).

Literature review. How values education is interpreted in classroom practices
and the pedagogical logic teachers employ in this process often remain implicit.
Unless the teacher's pedagogical stance is directly analyzed, values education
often leaves the question of "why is it taught this way?" in the background. This
study examines values education not through the application of specific methods
such as Inculcation (Demir, 2018); Value Analysis (Demirhan-iscan, 2014); Value
Clarification (Demirhan-Iscan, 2014); Character Education (Lickona, 1992);
Hidden Curriculum (Jackson, 1968); or Holistic Approach / Just Community
(Kohlberg, 1981), but rather as the implicit pedagogical stance adopted by the
teacher. Teachers' approaches are deepened along three main axes:

Perceptions Regarding the Source of Value: Balance Between Structure and
Agency The first axis encompasses perceptions regarding the source of value.
Values are systematic ideas that enable an individual's interaction with the
environment (Veugelers and Vedder, 2003). Teachers position values either as
universal truths that maintain social order (macro level) or as internal beliefs that
guide an individual's decisions (micro level). This reflects the tension between
structure and agency in education (Giddens, 1984).

The Student's Position in the Process: While traditional models position the
student as a passive receiver of values, contemporary pedagogical perspectives
treat the student as a "subject" who reflects on and constructs meaning from values
(Séljo, 2023). Students learn not only by observing the rules explained, but also
by observing how teachers bring their professional and personal values into the
classroom. In this context, teachers' exemplary and habituation strategies play an
important an critical role in the student's internalization of values (Aningsih et al.,
2022). As Garfinkel (1967) points out, students are not "cultural dopes" blindly
following social norms, but active actors who make sense of their own learning
processes (Séljo, 2023).

Pedagogical Function: Character Development, Discipline, and Hidden
Curriculum The third axis focuses on the pedagogical function of values education.
Values education is sometimes a central component of character development, and
sometimes a means of social adaptation (Thiroux, 1998). However, in schools,
values are conveyed not only through the formal curriculum but also through
the "hidden curriculum," which consists of the school's beliefs, attitudes, and
unwritten rules (Jackson, 1968). Values education aims not only for the student's
academic success but also for them to contribute to social well-being by gaining
self-discipline and self-respect (Toker Gokge, 2021). These three axes demonstrate
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that value education in teacher practice is not a homogeneous set of methods, but
rather a contextually sensitive process of meaning-making. In Kazakhstan and
similar countries that value the transmission of national culture, the teacher is seen
not only as a figure who transmits the fundamentals of science, but also as a carrier
of values (Utyupova et al., 2016).

This framework makes it possible to understand the pedagogical stances and the
transitions between these stances, which are elucidated through teacher discourses
in the findings section of the study.

This study aims to qualitatively examine the approaches of primary school
teachers in Kazakhstan to value education through their pedagogical positioning
and contextual decision-making processes. This study treats the classification
of approaches offered by the literature not as a label for teacher discourses, but
as a flexible interpretive framework that helps to make sense of the emerging
pedagogical stances.

The main problem of this research is to reveal how the pedagogical approaches
of primary school teachers in Kazakhstan to value education are shaped through the
implicit pedagogical stances and contextual decision-making processes adopted
by the teachers. The following sub-problems will be addressed in the research.

Primary school teachers should consider the following:

1. How do they pedagogically position the source of values?

2. What pedagogical position do they see the student in the process of teaching
values?

3. What pedagogical functions do they associate with teaching values?

4. How do they define their own pedagogical roles in teaching values?

5. How do they perceive the plannability and systematicity of teaching values?

6. How do they differentiate value education approaches according to different
classroom contexts?

Materials and methods.

Research Model and Design. This study adopts a qualitative research approach
and is grounded in a phenomenological design. Phenomenology focuses on how
individuals experience a given phenomenon, how they interpret those experiences,
and the ways in which meaning is constructed through them (Creswell & Poth,
2018). In the present study, the phenomenon under examination concerns teachers’
pedagogical approaches to value education and how these approaches take shape
within everyday classroom contexts.

The choice of a phenomenological design is closely linked to the nature of
value education itself. In classroom practice, value education is rarely articulated
through clearly defined pedagogical frameworks; instead, it tends to emerge
through teachers’ implicit stances, experience-based judgements, and context-
sensitive decisions. From this standpoint, phenomenology provides a useful lens
not merely to document teachers’ experiences, but to illuminate the underlying
pedagogical meaning-making processes through which those experiences are
interpreted and enacted.
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Study Group. The study group consists of 17 primary school teachers working
in state primary schools in Turkestan, Kazakhstan. Maximum diversity sampling,
a type of purposeful sampling, was used to determine the study group.

The demographic characteristics of the teachers in the study group are
summarized below:

* The teachers' professional experience ranges from 3 to 25 years.

* Some participants work in grades 1-2, while others work in grades 3-4.

» Care was taken to include teachers from different ages (23-51) and with
different education backgrounds in the working group.

The main reason for choosing maximum diversity sampling in determining the
study group is that value education is not a homogeneous field of application in
teacher practice (Dahal et al., 2024).

Data Collection Tool. The research data was collected through a semi-
structured interview form. When preparing the interview questions, six main focus
areas were considered:

* Perceptions regarding the source of value,

* The student's position in the value education process,

* The pedagogical function of value education,

* The pedagogical role of the teacher,

* The plannability of value education, and

* Variability of approach in different classroom contexts. The questions were
structured as open-ended to allow teachers to freely express their own experiences
and pedagogical justifications, rather than labeling a particular approach.

Data Collection Process. Interviews were conducted on a voluntary basis,
and each interview lasted an average of 30—45 minutes. A safe communication
environment was created during the interviews so that teachers could freely
express their experiences; leading statements were avoided. All interviews were
audio-recorded with the permission of the participants and later transcribed
verbatim. During the data collection process, it was observed that teachers could
offer different pedagogical justifications for the same value in different contexts;
this was decisive in achieving data saturation.

Data Analysis. The obtained data were analyzed using the content analysis
method. Content analysis offers a suitable analytical method for systematically
revealing the recurring patterns of meaning, pedagogical justifications, and
implicit stances in teachers' discourses (Krippendorff, 2018).

The analysis process consisted of the following stages:

1. Interview transcripts were read multiple times to identify meaning units.

2. Meaning units were divided into presuppositions according to their
pedagogical content.

3. Presuppositions were grouped together to form sub-themes containing
similar meanings.

4. Sub-themes were integrated under main themes in line with the theoretical
framework and research problems of the study.
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The main reason for choosing content analysis is that teachers' approaches
to value education emerge not through directly expressed attitudes, but through
implicit discourses, justifications, and contextual emphases. This method not only
describes the pedagogical stances of teachers but also makes visible the transitions
and contradictions between these stances.

Expert Opinions and Inter-Coder Reliability. In the data analysis process,
the opinions of four experts with experience in the field were consulted. The
experts independently contributed to the coding and theme creation process; the
resulting codes and themes were evaluated comparatively. When disagreements
arose among the coders, the following strategies were followed:

* First, it was re-evaluated within the context of teacher statements,

* Whether the code resonated with teacher discourse was discussed,

* In cases where no consensus was reached, the code was reconsidered under
a more comprehensive overarching theme. In this process, the aim was not to
calculate a quantitative agreement rate, but rather to preserve the pedagogical
significance of the interpretations. Theme structures were reviewed until inter-
expert consensus was reached, and the final set of themes was created in line with
this consensus.

Validity and Reliability. The following measures were taken to ensure the
validity and reliability of the research:

* Data triangulation: The opinions of teachers with different experiences were
included.

* Detailed description: Teacher statements were presented with direct quotations,
and the context of the themes was clearly presented.

» Expert review: The coding and theme creation process was supported by
expert opinions.

* Researcher reflection: It was ensured that the researcher's interpretations were
data-based, and preconceptions were avoided.

Results. The main theme and sub-themes presented below include themes
that emerged during the analysis process and were found to be conceptually
meaningful. The strength of the study lies not in requiring all of these themes,
but in its capacity to make sense of the data from the field within this framework.
At the same time, the presented themes reveal that pedagogical decisions are
contextually sensitive and situationally shaped, rather than assuming that teachers
exhibit singular and consistent approaches. Therefore, the same teacher can be
represented by discourses under different themes.

Pedagogical Approaches to the Source of Values. As a result of the interviews
conducted, it was observed that the pedagogical thoughts of teachers regarding the
source of values were grouped under five sub-themes.

* Acceptance of values as absolute/correct (n=8): It was observed that the
majority of teachers adopted an understanding of absolute and indisputable
truth regarding the source of values. In the teachers' discourses, values were not
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expressed as structures that need to be questioned or reinterpreted; rather, they were
expressed as fundamental principles that are accepted as correct beforehand and
that should be instilled in students. In this approach, value education is considered
as a transmission process in which right and wrong are clearly separated, rather
than the student actively thinking. In the teachers' statements, it is emphasized
that some values are universal and immutable, and therefore, it is not considered
necessary to open them to pedagogical discussion:

“There are some things that don 't need to be debated. Values like respect and
honesty are inherently true, children need to learn them.”

“These values are entrusted to us. Students need to embrace them, not question
them.”

* Cultural and traditional references (n=4): Some teachers appear to base
the source of values on cultural accumulation and traditional transmissions. For
these teachers, values are understood not as individual assessments or contextual
discussions, but as elements passed down from generation to generation by society
and carrying continuity. In the teachers' discourses, family life, past experiences,
and social habits stand out as the main pillars of value education. In this approach,
value education is considered a process where the student becomes acquainted with
and internalizes existing cultural codes, rather than constructing new meanings:

“In our society, respect for elders is always important. This is something
children should also know.”

“These values are not newly emerged things, they have existed in this society
for years.”

* Linking values to social order (n=3): Some teachers link the source of values
to social order and the sustainability of coexistence. In this approach, values are
seen as a set of rules that ensure classroom order and social continuity, rather than
individual preferences. According to the teachers' statements, values are functional
elements that bring individuals together in common norms; value education is a
pedagogical tool that enables the student to adapt to the social structure:

“If we don't teach them to follow the rules, both the classroom and society will
fall apart. Valuesare also partly for order.”

“If everyone does what they think is right, things won't work. Therefore, some
values need to be valid for everyone.”

* The perception that values are contextually variable (n=1): Only one teacher
considered values as structures that can change within the contextual framework. In
this teacher's discourse, values were not justified as fixed principles that should be
applied in the same way in every situation, but rather as phenomena that need to be
re-evaluated according to the characteristics of the situation, relational dynamics,
and the conditions of the event. The teacher emphasizes that the same behavior
which can carry different meanings in different contexts, drawing attention to the
fact that an absolute approach in value education may not be functional:

“The same behavior may not be right in every situation. It is necessary to look
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at it according to the conditions of the moment... Sometimes what is right in one
situation may be wrong in another. It is important for children to realize this.”

* Grounding values in individual reasoning (n=1): One teacher explained the
source of values through individual thinking, justification, and meaning-making
processes. In this teacher's discourse, value education is associated with the
student constructing their own thought process rather than accepting ready-made
truths. This approach, which emphasizes active thinking and reasoning for the
permanence of values, removes the student from a passive recipient position and
makes them the subject of a cognitive and reflective process:

“I ask children why they think something is right. It's more important for them
to find their own answer... I want them to build the logic behind a value, not just
memorize it. Otherwise, it doesn't become permanent.”

The Positioning of the Student in Value Education. The analyses conducted
within the scope of this main theme show that the roles attributed to the student
by teachers in value education differ. The student is sometimes seen as a passive
recipient and applicant of values, while at other times they are seen as a questioning
and meaning-making subject.

* Viewing the student as a passive recipient (n=6): It was determined that the
majority of teachers viewed the student in the values education process as ones
who listens to, accepts, and is expected to apply the values presented to them.
In teachers' discourses, the student's role is associated with exhibiting correct
behaviors rather than questioning values. Values teaching is structured as the
transmission of teacher's truths rather than a thoughtful process requiring active
participation. In this context, the student is positioned as a receiver of the teaching
process rather than a subject who directs the process:

“There is no need for much questioning at this age group. It is enough for them
to accept what is said and apply it.”

“I don't think all children are mature enough to discuss everything. They need
to learn first.”

* Emphasis on behavior, relegation of reasoning (n=4): It was determined
that a smaller proportion of teachers considered the student's display of behavior
sufficient in value education, treating the reasoning behind this behavior as a
secondary element. In teachers' discourse, the student's demonstration of correct
behavior is considered the primary indicator of value acquisition; the thought
processes regarding why the behavior is necessary are often not explicitly
addressed. In this approach, value education is structured within a pedagogical
framework that focuses on the formation of observable behaviors rather than the
student's internal understanding:

“What matters to me is how they behave in the classroom. Knowing the reason
is secondary.” “If the behavior is correct, then the value has been acquired. I can't
know what they're thinking inside anyway.”

* Learning through modeling (n=3): A small percentage of teachers emphasized
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that in values education, students learn through modeling and observation. These
teachers stated that rather than teaching values directly or through rules, the teacher's
own behavior serves as a decisive example for students. In teacher discourse, an
understanding emerges that students adopt values not so much from what is said,
but from observing the teacher's attitudes, reactions, and daily behavior in the
classroom. In this approach, values education is considered an indirect learning
process shaped by the teacher's classroom demeanor and behavior, rather than
through planned explanations:

“Children do what they see more than what they are told. That's why my
approach is more effective.”

“I think that showing values through experience is more lasting than explaining
them.”

* Viewing the student as a debating and questioning subject (n=2): It was
determined that a small number of teachers positioned the student as a subject
who can think about values, ask questions, and develop different perspectives
in the values teaching process. In these teacher discourses, values teaching is
considered not as the student accepting ready-made truths, but as part of a thought
process regarding why values are important. Teachers state that students' ability to
think about values and express their justifications contributes to the more lasting
adoption of values The following quotes exemplify this orientation:

“Sometimes children ask such questions that we have to think together.”

“I want them to say their own opinion. Even if [ don t agree, I try to understand
why they think that way. If they can defend a value, it means they have truly
understood it.”

« Tolerance/lack of tolerance for student dissent (n=2): It is observed that a
small number of teachers allow a certain degree of space for student dissent and
opposing views in the values teaching process, while some teachers consider
such situations as a disruptive element to classroom order. In teachers’ discourse,
student dissent is sometimes treated as an indicator of the student’s intellectual
participation, while at other times it is justified as a situation that could weaken
the purpose of values teaching. In this context, it is noteworthy that teachers’
approaches to student dissent are not consistent and one-sided; they can vary
depending on pedagogical priorities and classroom conditions:

“They can object to some issues, but only up to a certain point. Not everything
can be a subject of debate.”

“When they object, I stop and listen. Sometimes I see that they are right. If they
disagree on a value issue, I don 't immediately silence them, but I also don't allow
them to disrupt classroom order.”

The Pedagogical Function of Value Education. The analyses based on the
participants' statements reveal that teachers understand value education not only
through the question of which values will be instilled, but also through the question
of what this process is useful for educationally. When the teachers' discourses
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are examined, it is noteworthy that value education is sometimes considered as a
means of maintaining order in the classroom and directing behavior, sometimes
as a fundamental component of the student's character development, and in some
cases as being associated with a function that supports academic learning or
strengthens social adaptation.

* Association with discipline and order (n=11): A more limited number of
teachers are seen to directly associate value education with maintaining discipline
and classroom order. In these teacher discourses, values are treated as a framework
that facilitates students' compliance with rules and strengthens classroom control.
In this approach, value education is positioned as a regulatory element aimed at
keeping students' behavior within certain limits; its pedagogical function is mostly
defined as being limited to the moments when the need for discipline arises:

“Without order, there can be no lessons or anything else. Without rules and
values, it is very difficult to control the classroom.”

“First, everyone must know their place, then comes the teaching.”

* Placing values teaching at the center of character and personality development
(n=4): A limited number of teachers position values teaching as a fundamental
component of character development. In these discourses, values are treated not
only as classroom regulation tools but also as fundamental orientations that shape
long-term personal development. Values teaching is defined as part of a broader
educational goal regarding what kind of individual the student will become; the
teacher's pedagogical responsibility is defined as guiding moral and personal
development:

“What kind of person the child will become is more important than what they
know.”

“What is given at this age affects a person's whole life.”

* Viewed as a prerequisite for academic learning (n=1): Only one teacher
considered value education as a fundamental prerequisite for academic learning to
take place. In this discourse, values form the necessary foundation for the student's
focus on the lesson, active participation in the process, and success. In this
approach, value education is not independent of academic content; it is positioned
as a supportive element that directly affects the quality and continuity of learning:

“A child who doesn't take responsibility can't focus on the lesson either. Once
the behaviors are established, the lessons progress naturally.”

« Linking to social harmony and citizenship (n=1): One teacher based value
education on achieving social harmony and a sense of responsible citizenship.
In this discourse, values are defined as fundamental orientations that enable
individuals to act harmoniously with others outside of the school environment.
The process is structured as an educational foundation that supports the student in
recognizing their social responsibilities and internalizing the rules of common life:

“They need to be able to apply what they learn at school outside as well. In a
sense, they are learning to live together with everyone here. Tomorrow they will be
a part of society, so they need to be raised accordingly.”

(0 O & 312




ISSN 1991-3494 3.2026

The Pedagogical Role of the Teacher in Value Education. Value education
is understood not only through content and method, but also through the teacher's
pedagogical presence and positioning. Teacher discourses show that in this
process, the teacher is positioned as a guiding authority, an exemplary model, or
a guide supporting the thinking process. Furthermore, the relationship between
personal values and professional responsibilities reveals that this pedagogical
role is structured as a situational and multidimensional process rather than a fixed
identity.

* The teacher's positioning as an authority figure (n=5): Some teachers accept
themselves as authority figures who guide the process in teaching values, clearly
defining boundaries and norms. In these discourses, the process is justified through
the expectation that the student will conform to the truths determined by the teacher.
The teacher's pedagogical role is associated with a guiding position that serves to
ensure order and consistency in the classroom rather than discussing values:

“The teacher's word should be clear on some issues; if you are too flexible,
children confuse the boundaries.” “I think guidance is needed before counseling
at this age.”

* Emphasis on being a role model (n=5): Some teachers accept their role a
model who sets an example through their behavior. In these discourses, values are
considered as orientations conveyed through the teacher's daily attitudes, reactions,
and relationships, rather than as principles explained. The teacher's awareness that
their own behavior is carefully observed by students is the fundamental basis of
the process. In this approach, the teacher is not merely a narrator who transmits
values, but a role model who makes them visible through experience:

“No matter what I say, children look most closely at what I do.”

“If I don't pay attention to my own behavior, what I say becomes meaningless.’

* Guidance and facilitation in values education (n = 3): A small number of
teachers describe their role in values education as one of guiding and supporting
students’ thinking and meaning-making processes. In this perspective, values
are approached indirectly, with teachers placing greater weight on how students
come to notice and make sense of them through lived classroom experiences.
Teaching, as described here, is less about asserting authority and more about
staying alongside students as they think, using questions and gentle prompts to
keep reflection moving.

“Rather than stating what is right outright, I prefer to get students to think it
through.”

“Guiding them with questions instead of giving the answer tends to work
better.”

* The determining influence of the teacher's personal values (n=3): A
limited number of teachers define value teaching not merely as a professional
responsibility, but as a process integrated with their own individual stance and
worldview. In this approach, teachers' classroom preferences and attitudes are
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seen as directly affecting students; the pedagogical role transcends institutional
frameworks and gains meaning through the reflection of the teacher's personal
value system. The level at which the teacher internalizes and reflects their own
values is a fundamental element determining the quality of the process:

“Inevitably, people tend to emphasize their own beliefs more.” “In some areas,
my own perspective determines the direction of the lesson.”

- Tension between professional role and personal values (n=1): One participant
stated that the values prescribed by the school and the education system did not
always align with their individual beliefs which creating a tension that made
classroom decisions difficult. At this point, the teacher is trying to strike a delicate
balance between maintaining their professional pedagogical role and reflecting
their personal beliefs. This finding proves that value teaching is not merely a matter
of pedagogical preferences; it is directly influenced by the interaction between
individual conscience and institutional expectations:

“Even if I don't always agree exactly, I explain things the way the program
requires. Sometimes, my own thoughts don 't align with the school’s expectations.
At that point, I prioritize my identity as a teacher and put my personal opinion in
the background.”

Perceptions Regarding the Plannability of Values Education. Teachers
interpret values education differently depending on timing, systematicity, and
pedagogical awareness. Teacher discourses reveal that the process is sometimes
based on spontaneously developing situations, and sometimes needs to be
structured within a specific curriculum and plan. While perceptions regarding
the relationship of values education to the program differ, pedagogical concerns
about rigid plans potentially artificializing the process are also noteworthy. In
conclusion, the findings prove that values education is pedagogically positioned
not only through content but also through questions of how, when, and at what
level it is planned.

* Perception that value teaching occurs spontaneously (n=5): A significant
portion of teachers view value teaching as a process that develops through natural
and spontaneous situations in the classroom, rather than through pre-planned
activities. In this understanding, values are not the subject of specially designed
lessons; rather, they are considered as achievements conveyed through daily
interactions, encountered problems, and unexpected situations. The process is
positioned as a flexible structure shaped by the teacher's pedagogical intuition and
immediate reactions to the situation:

“These things are generally discussed spontaneously after an event.”

“Capturing the moment is more effective than planning beforehand.”

* A cautious stance toward planned activities (n = 5): Some teachers describe
structured plans as distancing values education from everyday classroom life. For
these teachers, highly planned activities can make values education feel forced.
Meaning is said to emerge more often through ordinary classroom interactions,
especially when teachers respond to spontaneous situations as they occur.
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“Treating values as something you ‘do’ through activities doesn’t feel very
natural to me.”

“When a separate time is set aside for it, it starts to feel artificial.”

* Linking with the program and curriculum (n=4): A more limited number
of teachers address value teaching within the framework of the program and
curriculum. In this approach, values are not defined as independent of learning
outcomes; rather, they are considered as an educational component that must be
thought of in conjunction with curriculum objectives. The process is positioned
as a structure that is not left to the teacher's individual preferences, but must be
planned and implemented in accordance with the overall aims of the program:

“Its inclusion in the program guides us.”

“I follow the program to determine which value to address and when.’

* Doubts about the measurability of values education (n=3): For a few teachers,
talking about values also means questioning what can realistically be measured. In
their accounts, values are not associated with outcomes that appear quickly or lend
themselves to clear indicators, as academic results often do. What matters instead
is a slower process, one that unfolds quietly and becomes noticeable only through
long-term change rather than immediate evidence. The process is positioned as
an area that is difficult to evaluate with standard measurement tools, and can be
monitored more through student attitudes and long-term behavioral patterns:

“You see the behavior, but you can’t really know if they’ve gained it.”
“Measuring it on paper doesn’t seem very feasible to me.”

Approach Variability and Contextuality. Interview data reveal that teachers'
pedagogical approaches to teaching values do not exhibit a fixed and unidirectional
structure, but rather can change flexibly in response to different situations and
contexts. When examining teacher discourses, it is observed that the same teacher
adopts a more rule-bound and directive attitude in situations requiring discipline,
turns to experiential approaches in moments of intense social interaction, and
allows room for reflection and justification when moral dilemmas arise. These
findings indicate that teaching values is carried out in teacher practice not through
a single predetermined pedagogical approach, but through situation-sensitive and
contextual decisions.

» Normative orientation in disciplinary situations (n=7): When teachers reflect
on moments of discipline, some describe reacting in a fairly immediate and
pragmatic manner, guided by what the situation seems to require at that point. In
these moments, concerns related to order and expectations come to the foreground.
Also attention tends to shift away from broader discussions of values seen as less
pressing than addressing the classroom dynamics unfolding in real time.

“When the classroom order is disrupted, there isn’t time for lengthy discussions.”

“The rules are clear; in that situation, application is more important than
explanation.”

» Experiential orientation in social interactions (n=6): Again, a significant
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portion of teachers address value teaching through lived experience and
observation in situations where social interaction intensifies. In their discourse,
peer interactions, classroom sharing, and daily encounters are described as
pedagogical opportunities that allow for the concrete recognition of values.

“Talking about an event they experienced with their friends is more effective.”

“In such moments, I prefer to evaluate the experience together rather than just
explaining it.”

+ Reflective orientation in moral dilemmas (n=2): A small number of teachers
observed that when faced with moral dilemmas, value teaching should be
approached as a process based on thinking, justifying, and evaluating different
perspectives. In these teacher discourses, value teaching is defined not as presenting
absolute truths, but as a pedagogical approach that allows students to consider the
situations they face in a multifaceted way and to question their own decisions.

“There is no single right answer in such situations; I want the children to think.”
“We listen to everyone's opinion and discuss why they think that way. Actually,
my answer isn't important; what matters is how they decide.”

* Teachers adopting different approaches in different situations (n=2): Only
a small number of teachers reported that they do not adhere to a single, fixed
pedagogical approach in values education, but instead shift between different
orientations according to the demands of the situation. According to these
teachers, disciplinary moments often prompt a more directive, rule-oriented
stance. In contrast, when classroom situations involve social interaction or moral
tension, teachers describe allowing greater space for flexibility, experience-based
practices, and reflection.

“It varies depending on the situation; it's not always possible to act the same
way. Sometimes it's necessary to be clear, and sometimes it's necessary to give
children space.”

“Even the same value, I sometimes approach it differently depending on the
context.”

Discussion.

The research findings revealed that teachers largely position value teaching
as a tool for transmitting absolute truths and supporting classroom management;
however, this pedagogical stance can be flexible depending on the classroom
context, encountered situations, and instructional priorities.

The Source of Values and the Balance Between Structure and Actuality. The
research findings show that the majority of teachers treat values as absolute truths
that are not open to pedagogical debate. This situation coincides with approaches
that consider values as systematic ideas that ensure social order (Veugelers &
Vedder, 2003). However, this absolutist positioning shows that in the tension
between the function of education to make the individual compatible with social
structures and the capacity of the individual to create their own value system,
structure prevails over actuality (Giddens, 1984). The fact that teachers ground
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values in cultural and traditional references also supports the view that value
teaching is a transmission process that maintains continuity across generations
(Termini & Golden, 2007).

The Student's Position: From Passive Receiver to Meaning-Making
Subject. The findings revealed that teachers predominantly position the student
as a passive receiver or an implementer expected to exhibit correct behavior in the
process of teaching values. This situation shows limited overlap with the goal of
contemporary pedagogical approaches to treat the student as a subject who reflects
on values and constructs meaning (S&ljo, 2023). As Garfinkel (1967) emphasized,
students are not "cultural fools" who adopt social norms without questioning them;
however, the emphasis in teacher discourses on the performance of behavior rather
than its justification limits this meaning-making potential of students in classroom
practice.

The Pedagogical Function of Values Teaching: Character Development or
Classroom Management? One of the striking findings of the study is that values
teaching is largely used by teachers as a tool to support classroom management and
maintain discipline. While values education is associated with broad goals such
as character development and social well-being in the literature (Thiroux, 1998),
this research shows that values teaching is more prominently featured in terms of
its function of maintaining daily classroom order. This indicates that values are
transmitted through the implicit curriculum rather than the written curriculum, that
is, through classroom routines and unwritten rules (Jackson, 1968).

The Pedagogical Role of the Teachers. Teachers define their roles as an
authority figure and a role model in values education. The teacher's demonstration
of values such as honesty, respect, and justice through their behavior has a decisive
impact on the student's moral development (Lukman et al., 2021). However, the
limited number of statements pointing to the tensions between professional role
and personal values shows that teaching values is not only a pedagogical process
but also an identity process for the teacher.

Plannability, Systematics, and Contextual Transitions. A significant portion
of teachers state that value teaching develops spontaneously and is carried out
through momentary situations. This perception indicates that value teaching is
shaped by pedagogical responses to situations rather than being a planned and
systematic character education (Birhan et al., 2021). Findings regarding approach
variability revealed that teachers adopt a more normative and persuasive attitude
in disciplinary situations, while they adopt an experiential and experience-based
attitude in social interactions. These contextual transitions confirm that the value
teaching approaches described in the literature are used not in pure forms in the
classroom, but in an interwoven manner depending on the situation.

Conclusion. In conclusion, for primary school teachers in Kazakhstan, value
teaching is positioned as a reflective process that develops the student's character
in a multifaceted way, as well as a normative pedagogical field that maintains
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classroom order and transmits social heritage. However, the fact that teachers adopt
different approaches in different contexts shows that value teaching is not a static
pedagogical process, but a context-sensitive one. For this process to evolve into
a more reflective and questioning dimension, it is necessary to support teachers'
pedagogical skills that position the student as an active subject, and to strengthen
theoretical awareness of values education in teacher training processes.
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